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The purpose of this study is to evaluate students’ online learning 

readiness for the skills-based courses in the hospitality higher 

institution in Terengganu, Malaysia. A 20 items online 

questionnaire from the five dimensions of the Online Learning 

Readiness Scale: self-directed learning, computer/internet self-

efficacy, motivation for learning, online communication self-

efficacy, and learner control was adopted. Five hundred online 

surveys were distributed, and 482 respondents have been selected 

as the final sample size. A quantitative research method with 

convenience sampling and descriptive statistics was adopted to 

analyze the results using SPSS statistical software. The results 

revealed that computer and internet self-efficacy are students’ 

highest average mean score, followed by online communication 

self-efficacy, motivation for learning, self-directed learning, and the 

lowest average mean score is learner control. Thus, overall scores 

indicated that students’ online readiness for skills-based courses is 

at a medium level. Based on the statistical results, the study helps 

educators in hospitality higher learning institutions to engineered 

appropriate content and delivery methods for skill-based online 

learning courses. The study concluded by offering suggestions for 

future research to improve students’ readiness towards skill-based 

online learning courses.   
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1. INTRODUCTION 

As the internet has significantly changed the way we live our lives, online learning is becoming 

a norm for students ranging from elementary school to post-secondary education. It is 

commonly conducted in both synchronous and asynchronous environments (Jolliffe et al., 

2012). When the COVID-19 pandemic hit the world, UNESCO (2020) reported that preschools, 

schools, and higher educational institutions had been closed in 172 countries, which affected 

98.5% of the world’s student population. In Malaysia, the government enforced Movement 

Control Order to increase social distancing and slow down the spread of the virus among the 

public. The pandemic has altered the educational plan in Malaysia. Students were instructed to 

return to their own homes as schools and universities were closed. To reduce close contact and 

mass gathering, the Ministry of Higher Education in Malaysia urged all higher education 

institutions to conduct online teaching (Malay Mail, 2020). Thus, most universities and colleges 

have turned to online learning to replace the conventional face-to-face learning system to 

maintain students’ educational progress. This includes skill-based courses such as 

housekeeping, front office, and cooking. Although online learning seems a better option, 

educators have argued whether the approach is appropriate for practical-based courses. 

Concerns are raised about the course appraisals of the students’ skills execution, such as the 

cooked food presentation, correctly utilizing a knife, and the foremost crucial part, the final 

product’s standard taste (Rahmawati, 2021; Amin et al., 2021).  

Previous studies have investigated the impacts of online learning on hospitality and tourism 

students. Mocanu and Deaconu (2017) examined 110 Hotel Management students in Pune, 

India, and found that online learning is ineffective for a practical-based course such as Hotel 

Management. Most of the students prefer face-to-face and hands-on practice during practical 

classes. On another hand, Baker and Unni (2019), in their cross-cultural study on the 

effectiveness of online courses in improving Asia and United States hospitality students’ 

grades, stated that there was no significant difference in the efficacy between face-to-face and 

distance learning education. They argued that if online distance learning is the only option 

available, it can successfully replace the conventional face-to-face learning method. However, 

the students’ online courses, either solely theory-based or combined with practical-based 

classes, were not clearly stated. Thus, a longitudinal study conducted by Hsu et al. (2017) 

explored the future directions of hospitality education and reiterated that students appreciated 

and preferred the current learning style through interactive classroom and community learning 

in the hospitality course offered. They reported that the lack of empirical studies on the 

program’s curriculum design, the isolation of the program course and designers, and the highest 

conventional and limited teaching materials are among the weaknesses and opportunities in 

hospitality and tourism education that should be addressed accordingly (Maumbe, 2014; 

Murphy & Jongh, 2011; Weber et al., 2010).  

Based on the above discussion, it is crucial that educators investigate whether their students are 

ready for skill-based online learning. The study is inspired by the work of Chung et al. (2020a, 

2020b) who used 18 online learning student readiness (OLRS) items to examine online 

readiness among undergraduate students in Malaysia. The OLRS has five dimensions 

composed of computer/internet self-efficacy, self-directed learning, learner control, motivation 

for learning, and online communication self-efficacy. The respondents were students 

undergoing open distance learning and enrolled in at least two online courses. However, there 

was no specification on the courses selected for the study. The results were based on students’ 

views and experiences while undergoing a human resource course for degree students and an 

economics course for diploma students. Since studies concerning students’ readiness for skill-
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based online learning are limited, this study attempts to answer the following research 

questions: 

1. Have the students enrolled in any online courses, currently or in the past?   

2. What is the university student’s readiness for the online skills-based courses? 

3. What is the highest dimension score in OLRS among hospitality students taking skills-

based online courses? 

2. LITERATURE REVIEW 

2.1 Hospitality Educational Programme 

Many hospitality institutions have been established as demand arises from the hospitality 

industry with the core hospitality skilled graduates. In 1910, Westminster Technical College 

was established, followed by the opening of Cornell University’s School of Hotel 

Administration in the US (Scott et al., 2008), the hospitality courses in Australian universities 

in the mid-1970s (King et al., 2003), and thousands of other hospitality institutions around the 

world. The trend is also evident in Malaysian as there is a significant growth of higher learning 

institutions’ related to tourism and hospitality management programs (Nair & Whitelaw, 2008). 

As the number of these hospitality educational institutions increases, educators must understand 

the nature and the design of the hospitality curriculum. Researchers realized the importance of 

curriculum standards in hospitality education as they acquire a set of competencies and skills 

to prepare students to enter the workforce (Min et al., 2016; Raybould & Wilkins, 2005). In 

many countries, hospitality programs must meet and comply with the standards accredited by 

a qualified agency or professional body. There are many hospitality educational institutions 

worldwide, and several hospitality program standards were formed to guide the curriculum 

design in different countries. For example, the Malaysian Qualifications Framework (MQF) in 

Malaysia was revised by the Malaysian Qualifications Agency (MQA) to ensure that the 

hospitality programs offered by Higher Education Providers (HEPs) in Malaysia met an 

acceptable level of quality (MQA, 2019).  

There are numerous degree programs offered by colleges and universities designed to serve the 

hospitality industry. A degree program in hospitality and tourism colleges is designed to offer 

job opportunities in many hospitality and tourism industries. There are hospitality skills-based 

courses under the technical and vocational education (TVE) that cater to hands-on teaching 

methods in providing students with specific technical skills. The vocational system refers to an 

organization’s efforts to produce students with the knowledge and fundamental skills and 

prepare them to become skilled workers in the future (Laugho & Lillis, 1988). In the 

conventional culinary arts teaching method, instructors demonstrate skills, and students then 

practice the demonstrated skill in class. The chef-instructor provides feedback on the students’ 

command of the practiced skill (Noe, 2005). As they emphasize technical skills and knowledge, 

these courses are distinctively TVE from the general education system. It is essential to create 

a collaboration between hospitality and tourism education and the needs of the hospitality and 

tourism industry to ensure the student employee transition works smoothly between these two 

stakeholders and prepare a successful intellectual workforce for the hospitality and tourism 

industry (Millar et al., 2010; Min et al., 2016). Therefore, the program’s accountability, 

credibility, and effectiveness should be a concern among the stakeholders such as education 

providers, government, and students.  
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2.2 Measuring Online Learning Readiness Scale 

The concept of OLRS was first proposed in the Australian vocational education and training 

sector (Warner et al., 1998). Since then, many researchers (McVay, 2000, 2001; Hung et al., 

2010; Smith et al., 2003) have studied this concept, and various dimensions of this online 

learning readiness have been illustrated and validated. From the fundamental aspects of the 

ability to learn independently, confidence and capability in using the technological tools and 

face-to-face learning instructions (Tang & Lim, 2013), the assessment tools have been upgraded 

to evaluate the individual’s technical experience and competency in using computers 

(Guglielmino and Guglielmino, 2003). Hung et al. (2010) expanded the McVay (2001) 

readiness study to the new dimensions of OLRS: self-directed learning (SDL), 

computer/Internet self-efficacy (CIS), motivation for learning (ML), online communication 

self-efficacy (OCS), and learner control (LC). 

The learning domains are experiencing significant changes as higher-education institutions 

rapidly adopt the concepts and practices of e-learning (Hung et al., 2010). Nowadays, numerous 

universities, including Malaysia, offer web-based courses that complement classroom-based 

courses. Online courses give learners an array of benefits such as adaptability (Chizmar & 

Walbert, 1999), openings to work collaboratively and closely with instructors and other students 

from distinctive schools or across the world (Chen & Yang, 2014), and flexibility (Poole, 2000). 

These are some reasons why students need to be ready to learn online. According to 

Guglielmino and Guglielmino (2003), students’ readiness to learn online can be evaluated 

through the individual’s technical experience and internet and computer literacy (Schreurs et 

al., 2008). In this manner, it is imperative to know the student’s involvement in online learning 

course enrolment before a conclusion can be distinguished on online learning students’ 

readiness, particularly for the skills-based courses. 

2.2.1 Self-Directed Learning  

Self-directed learning refers to the learner’s initiative with the responsibility to plan, implement 

and evaluate the learner’s own effort (Premkumar et al., 2013). Benson (2011) has described 

how SDL has been used as a model to promote self-control in the learning process while 

allowing students to reach the learning goal by interacting with peers outside the classroom. In 

an online learning setting, educators must be proactive in guiding potential students to 

determine whether they are ready to take an online course. Lin and Hsieh (2001) found that 

successful online learners know what to decide best when taking the online course and 

efficiently follow the class based on their own pace and readiness for existing knowledge and 

goals. Lin and Hsieh (2001) reported that self-directed learners are usually more active in 

learning tasks such as completing classroom tasks, reading online learning material, planning, 

and evaluating learning milestones. Chung et al. (2020a) employed SDL to examine students’ 

ability to plan their studies, seek assistance when faced with problems, manage time, and set up 

learning goals and expectations towards learning goals and expectations performance. They 

revealed that students would only seek assistance when facing problems while learning online 

and know how to manage their time well. However, it was also stated that students could not 

set up online learning goals. A study conducted by Samsuri et al. (2014) on the students of three 

schools in Shah Alam, Selangor has revealed that students enjoy online learning compared to 

traditional face-to-face learning because of the flexibility in planning and selecting the courses 

either guided by the instructor or through self-study. Thus, they also responded that e-learning 

had given them the flexibility to learn at their own time and wherever they wanted. 
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2.2.2 Computer and Internet Self-Efficacy 

Computer and internet self-efficacy are related to technical skills involving computers and the 

internet (Peng et al., 2006; Keramati et al., 2011). Chung et al. (2020b) reported that a lack of 

technical skills such as managing software for online learning is among the main challenges 

students face online. Since online lessons are delivered via technology-enhanced devices, 

students must be competent and ready to deal with computers and the internet. Hong and Kim 

(2018) stated that the students’ technology-related skills, knowledge, competencies, and 

attitudes using the technological concepts are the OLRS dimensions used to meet the course 

learning goals and outcomes. 

2.2.3 Motivation for Learning  

Motivation has substantially impacted learners’ attitudes and learning behaviors in educational 

research and practice (Fairchild et al., 2005; Ryan & Deci, 2000). Motivation for learning can 

be categorized into intrinsic and extrinsic motivation. Ryan and Deci (2000) stated that intrinsic 

motivation is a critical element in the social, physical, and cognitive development of inherent 

interests that grow in knowledge and skills. It is commonly associated with higher-quality 

learning, better learning strategies, a lower dropout rate, and greater school enjoyment (Czubaj, 

2004). On the other hand, Ryan and Deci (2000) refer to extrinsic motivation as a behavior to 

achieve a specific reward, such as getting a higher grade on exams and earning awards and 

prizes. They identified that learners in an online setting had significant freedom to determine 

their learning path, which might benefit learners with intrinsic motivation. Yang et al. (2006) 

found evidence that motivation is positively related to how learners perceive each other’s 

presence in online courses. Saadé et al. (2007) noted that intrinsic and extrinsic motivation 

played an essential role in the success or failure of online learning. Mocanu and Deaconu (2017) 

stated that students’ motivation increased as the internet created an opportunity to see what is 

happening in different parts of the world. As Singh (2014) described, students’ characteristics 

like motivation and self-discipline are significant contributors to online learning effectiveness. 

Hung et al. (2010) proposed that the ML dimension includes students’ openness to new ideas, 

motivation to learn, self-improvement, and sharing ideas with peers and instructors. This has 

been adopted by Chung et al. (2020a), who found that undergraduates in a Malaysian university 

agreed that they are open to new ideas when learning online, motivated to learn online, learn 

from their mistakes, and are willing to share ideas with others.  

2.2.4 Online Communication Self-Efficacy 

Since there is no face-to-face interaction between lecturers and students, online communication 

has become the only way for students to communicate with their lecturers and other classmates 

(McVay, 2000). Thus, the author also stated that lecturers should provide interactions and 

communication opportunities in web-based learning to reflect and internalize what students 

have learned by posting questions and sharing their opinions and emotions between instructors 

and peers. Similarly, Roper (2007) suggested that successful students fully utilize online 

activities, engage with students and instructors, work with other online students, ask questions, 

and use feedback and encouragement to stay motivated. Hung et al. (2010) proposed the online 

communication self-efficacy dimension, encompassing idea delivery, student confidence level, 

and participation in online discussion as crucial for students’ online readiness level. 
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2.2.5 Learner Control 

Learner control includes the degree to which learners can select what, when, where, and how 

to learn (Kraiger & Jerden, 2007). Conventionally, students’ learning settings are 

straightforward and mainly focus on hands-on instructional skills or using textbooks. However, 

web-based environments allow the study materials to be more flexible and accessible in online 

learning. Shyu and Brown (1992) stated that learner control in online learning would enable 

students to coordinate and choose their learning, process, experience, learning pace, and amount 

of content with maximum freedom. This learner’s dimension is an essential part of skills-based 

courses as students can watch, learn, and practice the lecturers’ lessons repeatedly based on the 

student’s own time. As supported by previous studies, learners’ control dimension becomes an 

integral part of students’ readiness (Stansfield et al., 2004; Hsu & Shiue, 2005). In this study, 

learner control incorporates directing their learning progress, controlling, keeping up learning 

without being diverted by other online activities, and repeating online material based on their 

learning needs. 

3. METHOD 

The study employed a quantitative approach to investigate students’ online learning readiness 

for skills-based courses. The survey instrument, Online Learning Readiness Scale, was adopted 

from the work of Hung et al. (2010). The questionnaire was divided into two sections. Section 

A, the demographic factor consisted of gender, age, programme, and part. In section B, the 20 

items from five dimensions of OLRS: self-directed learning (5 items), computer/internet self-

efficacy (3 items), motivation for learning (4 items), online communication self-efficacy (3 

items), and learner control (5 items). The close-ended question of ‘Yes’ and ‘No’ answers was 

used in section A, and the Likert scale was used in section B based on the level of agreement 

where; 1 = strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, and 5 = strongly agree. The 

study was conducted at one of the higher institutions in Terengganu with a total population of 

1066 students. Based on Raosoft Sampling Calculator, the recommended sample size for the 

stated size population is 283. This is in line with the minimal sample size of 278 to 285 people 

for a population of 1000 to 1100 people suggested by Sekaran and Bougie (2016). To account 

for the possibility of a high non-response rate for an online survey, the sample size was set 

higher at 500. A convenience sampling was applied for a three-week data collection period that 

yielded 482 valid responses. A descriptive statistic with the mean and standard deviation 

analysis was used to assess the hospitality students’ online learning readiness for skills-based 

courses. 

4. DATA ANALYSIS AND RESULTS  

4.1 Reliability Analysis 

The OLRS measurement model was evaluated by examining the composite reliability for the 

five dimensions. Hulin et al. (2001) suggested that 0.6-0.7 is an acceptable level of reliability 

construct, and 0.8 or greater is an excellent level. Studies conducted by Hung et al. (2010) 

represented 0.727 to 0.871 reliability scale and Chung et al. (2020a) further confirmed the result 

between 0.841 to 0.911 and 0.781 to 0.883 (Chung et al., 2020b). It is essential to measure the 

composite reliability for OLRS first before any analyses are conducted. Table 1 shows the value 

of composite reliability between 0.664 to 0.896 for the five dimensions. 
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Table 1. Reliability Analysis 
 

Constructs Items Composite Reliability 

Self-directed learning 5 0.896 

Computer/internet self-efficacy 3 0.793 

Motivation for learning 5 0.834 

Online communication self-efficacy 3 0.664 

Learner control 6 0.842 

 

4.2 Respondents’ Demographic Background 

The results indicate that there are more female respondents than their male counterparts, with 

359 female respondents (74.5 %) and only 123 male respondents (25.5%). Table 2 shows that 

229 (47.5%) participants are enrolled in the Diploma in Culinary Arts programme. In 

comparison, 115 (23.9%) participants are enrolled in the Diploma in Hotel Management 

programme, followed by 74 (15.4%) participants enrolled in the Diploma in Foodservice 

Management. Meanwhile, 36 (7.5%) participants are enrolled in the Bachelor Sc. Hons in 

Foodservice Management programme, while 28 (5.8%) participants are enrolled in the Bachelor 

Sc. Hons in Hotel Management. The first study objective is to identify the students’ enrolment 

in any online learning courses, currently or in the past. The results showed that 55.8% of the 

respondents answered ‘yes’ while 45.2% responded otherwise. The authors aimed to identify if 

having online learning experiences will make them more prepared and ready to undergo skills-

based courses as they have already been exposed to them. Thus, they would know what to 

expect when attending online skills-based courses. This study intends to identify the impact of 

students who have previously taken online learning courses on hospitality students’ readiness 

stage and performance in online skills-based courses. Wojciechowski and Palmer (2005) stated 

that students’ characteristics predict the community college student's success in online classes 

in Michigan. The finding shows a positive and significant relationship between previous online 

courses and a better grade in the study. The results align with previous research findings related 

to online learning education’s success for students with experience participating in online 

learning classes (Eisenberg & Dowsett, 1990; Moore & Kearsley, 2011). 

Table 2. Student Enrolment in Online Learning Courses 
 

Program Code Yes No Total % 

HM110 64 51 115 23.9 

HM115 119 110 229 47.5 

HM112 50 24 74 15.4 

HM240 19 9 28 5.8 

HM242 25 11 36 7.5 

Total 277 205 482 100.0 
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4.3 Respondents’ Readiness for Online Learning in the Five Dimensions 

The second objective of this study is to identify the students’ readiness for the online skills-

based courses in hospitality institutions in Terengganu, Malaysia. As presented in Table 3, the 

mean scores and standard deviation for all the items under the five dimensions of OLRS. Based 

on the results, the composite mean score for each dimension is between (M=3.27) to (M=3.58) 

on a 5-point Likert scale. The findings on the first dimension of OLRS of Computer/Internet 

Self-efficacy indicate that the students were moderately confident in their internet skills (3.80). 

The mean score for “using the basic function of computer software programs” was 3.53 and 

managing software or application for online learning classes (M=3.41). The results contradicted 

the findings by Chung et al. (2020a), in which the overall mean score for computer/internet 

self-efficacy was 4.23, followed by the highest mean score of 4.46 for students’ confidence 

level using the internet to find information. However, the results presented in this study 

confirmed that the computer/internet skills required were acceptable enough for students’ 

readiness and knowledge to undergo online learning courses. Al-Hariri and Al-Hattami (2017) 

stated that the education system nowadays requires smartphones, software, and internet 

availability to introduce a new degree of responsiveness and flexibility in the learning process.  

The Online Communication Self-Efficacy results show that students have participated 

moderately in online learning activities. They randomly expressed their views through online 

text messages/posting comments on various online platforms and were relatively confident 

communicating with lecturers and peers over them (M=3.48). Furthermore, they frequently post 

questions during online learning whenever they have queries (M=3.23), which is similar to the 

findings made by Chung et al. (2020a). It is also supported by Hung et al. (2010), McVay (2000, 

2001), and Roper (2007) that students who can communicate during online learning have better 

results in communication self-efficacy, and they are most comfortable in expressing themselves 

by posting and asking questions. The average mean score for online communication self-

efficacy in this study suggested that the students are ready to communicate with their lecturers 

and peers during online learning. To improve student participation, lecturers need to develop 

different communication skills through a private communication channel to encourage 

students’ computer competencies, participation, and active communication in online learning 

(Blythe, 2001; Saadé et al., 2007).  

The Motivation for Learning dimension results indicate that students were ‘moderately keen’ 

to learn new knowledge and ready to improve mistakes from previous studies when engaging 

in online learning (M=3.44). Thus, they like to share ideas with others while participating in 

forums/discussions online (M=3.38). Generally, the students rated (M=3.10) as moderately 

agreed on their readiness level for motivation to learn. The result is in line with a study 

conducted by Chung et al. (2020b), where respondents mainly agreed and were open to learning 

new ideas and sharing ideas with others in online learning (ML overall mean score of 3.79). 

The results slightly contradict Chung et al.'s (2020a) study when respondents’ mean score of 

3.71 shows that they are ‘somewhat motivated’ to undergo online learning courses. It attests 

that the students have low motivation when they must learn practical or technical subjects 

through online learning. These findings are aligned with the current study. The researchers 

remarked that the students with high motivation and good learning behavior have an increased 

tendency to attain the required skills competency (Tokan & Imakulata, 2019).   
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Table 3. Students’ Perception toward Online Learning for Skills-Based Subjects  

Items Mean Score  
Std. 

Deviation 

Self-Directed Learning   

I seek assistance when facing learning difficulties 3.67 0.748 

I manage my time well while learning online 3.13 0.860 

I set up my online learning goals 3.28 0.775 

I have a high expectation for my learning performance  3.34 0.816 

I carry out my study plan while learning online  3.28 0.722 

Computer/Internet Self-Efficacy   

I feel confident in performing the basic function of Microsoft Office programs 

(M.S. Word, MS Excel, MS PowerPoint) 
3.53 0.724 

I feel confident in my knowledge and skill of managing software/apps for 

online learning. 
3.41 0.724 

I feel confident in using the internet to find the information and learning 

resource 
3.80 0.766 

Motivation for Learning   

I like to share my ideas with others while learning online in forum/discussion 

session  
3.38 0.696 

While learning online, I improve from my previous mistakes 3.44 0.796 

I am open to a new idea when learning online 3.44 0.747 

I have the motivation to do online learning for my skill-based subject 3.10 0.840 

Online Communication Self Efficacy   

I post questions in online discussion  3.23 0.723 

I express my thought through online text messages/posting comments 3.48 0.749 

I feel confident in using online tools to communicate with others 3.48 0.806 

Learner Control   

I can take notes while watching a video on the computer/laptop  3.53 0.790 

In my studies, I am self-disciplined and find it easy to set aside and homework 

time 
3.16 0.768 

I am not distracted by other online activities (e.g., Instagram, WhatsApp, 

Twitter, Facebook) while learning online, 
2.65 0.867 

I can relate the content of short video clips (1-3 minutes typically) to the 

material I have read in books 
3.43 0.698 

I repeated the online learning materials based on my needs and time. 3.57 0.727 

Note. For observed means, 1=Strongly Disagree, 2=Disagree, 3=Natural, 4=Agree, 5=Strongly Agree. 

Reference: Output from the IBM SPSS 

For Learner Control dimension, the results revealed that students take control while undergoing 

online learning as they can repeatedly watch and read the learning materials provided at any 

time (M=3.57). Thus, they also took notes while watching video clips on their computers 

(M=3.53), and they know how to relate the reading materials with the short video provided 

(M=3.43). However, when asked about self-discipline while learning online, students indicated 

that they have problems completing homework on their own (M=3.16), and at worse, they can 

be easily distracted by other online activities (e.g., Facebook, Twitter, WhatsApp, Instagram) 
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(M=2.65). The result is in line with Chung et al. (2020a), which reported the lowest mean score 

of 2.63 for distraction by online and social media activities while students are learning online. 

As Purvis et al. (2016) stated, social media is often a distraction. This platform has so much 

content linked to so many different connections that it quickly distracts users from their original 

purpose of visiting or taking them into several unfruitful channels. Thus, Purvis et al. (2016) 

also added the concern of tutors regarding the students’ focus issues that as soon as students 

were asked to download these online services, they will rapidly get hooked into following the 

latest ‘trending’ topic and be distracted from their learning activities. Winter et al. (2010) also 

reported that younger students enjoyed social media applications such as Messenger and 

Facebook during online learning. They use the same gadget for online classes and non-learning 

activities. Therefore, it enables them to switch between learning and non-learning activities. 

Lastly, for the dimension of Self-Directed Learning, the respondents showed that they were 

moderately trying to seek assistance when facing problems during online learning (M=3.67). 

Thus, they are also ‘somewhat enthusiastic’ in carrying out their study plan (M=3.28), 

moderately expect while learning online (M=3.34) and setting up the online learning goals 

(M=3.28). However, the results from item four (4) SDL, “I manage my time well while learning 

online” (M=3.13), show that students find it ‘moderately hard’ to manage their time 

independently while learning online. Conversely, in the study by Chung et al. (2020a), 

respondents rated a high mean score of 4.31 on the same item. Thus, it shows that respondents 

could manage and utilise their time well while learning online. As Hart (2012) suggested, 

students who exhibit good time management skills and establish good relationships with other 

learners are more likely to succeed in their studies than those who do not.  

In conclusion, the average mean score between 3.27 to 3.58 on a 5-point Likert scale indicated 

that the students are in medium readiness to do online learning for the skills-based courses 

during the COVID-19 pandemic. This finding is slightly lower than the study conducted by 

Chung et al. (2020a). Students’ online learning readiness for the Chemistry, Accounting, and 

Office System Management courses is above the average mean score between 3.49 – 4.23 

(Chung et al., 2020a). Thus, in the second study conducted by Chung et al. (2020b), the findings 

also revealed that the average mean score was between 3.99 – 4.06, indicating that both the 

degree and diploma students’ levels of readiness are above the medium to undergo Economics 

and Human Resource online learning courses. Consequently, in a study by Hung et al. (2010) 

on students’ readiness for the five online courses (Calculus, Introduction to Environmental 

Protections, Taiwan Ecology and Life Chemistry) in Taiwan, students exhibited above medium 

levels of readiness to undergo online learning (M=3.75 to M=4.37). 

4.4 The Overall Dimension Scores for Online Learning Readiness 

The last objective of the study is to find the highest dimension score among the five OLRS 

dimensions for students’ readiness level to undergo online learning hospitality skills-based 

courses. Overall, the results presented in Table 4 show that the highest dimension score of 

students’ readiness to go through skill-based courses is from the Computer/Internet Self-

efficacy, with an average mean score of (M=3.58). Followed by Online Communication Self-

efficacy (M=3.40), Motivation for Learning, and Self-Directed Learning represented the same 

level of readiness (M=3.34). The lowest dimension score is Learner Control (M=3.24). The 

highest dimension score of students’ readiness to enroll in skill-based courses is from the 

Computer/Internet Self-efficacy with the average mean score of (M=3.58), and the lowest 

average dimension means the score is the Learner Control (M=3.27).  
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Table 4. Mean for Online Learning Readiness Dimensions 
 

Dimensions Mean 
Standard 

Deviation 

Self-directed learning  3.34 0.605 

Computer/internet self-efficacy  3.58 0.615 

Motivation for learning 3.34 0.592 

Online communication self-efficacy  3.40 0.623 

Learner control  3.27 0.543 

 

The results indicate that respondents ‘moderately agreed’ that they are confident in using the 

internet to find information and learning resources (M=3.80 highest medium mean score for 

SDL). Plus, they disagreed that they are not easily distracted by other online activities while 

learning online (M=2.65, lowest mean score LC). These findings confirm the studies conducted 

by Chung et al. (2020a, 2020b) and Hung et al. (2010), which also found similar highest and 

lowest dimension outcomes on students’ online readiness levels. 

5. DISCUSSION 

The COVID-19 pandemic had interrupted the ongoing education systems when schools and 

universities were forced to shut down. This situation poses significant challenges to our students 

and educators. Based on the findings and discussions above, it can be concluded that not all 

hospitality courses are suitable to be conducted via an online learning platform. Rahmawati 

(2021) stated that students view virtual learning as inconvenient and ineffective for practical-

based courses commonly found in the Hotel Management program. They prefer the traditional 

face-to-face and hands-on practical classes. However, for safety reasons, due to the movement 

restriction order and the closure of educational institutions imposed by the government, 

everyone had to obey and follow the instructions given. Therefore, using the five dimensions 

of OLRS, educators can help students be more ready to participate in online learning, especially 

for skills-based courses. The focus should be on enhancing students’ ability to control 

distractions and planning for self-directed online learning. Lecturers may need to improve their 

course structure, syllabus, and learning materials before students can direct themselves toward 

taking complete control of their learning. Thus, lecturers can help students establish their own 

time and information management skills and ensure adequate class participation. In addition, 

the instructors should create educational learning videos covering all the topics outlined in the 

syllabus. Also, additional pre-learning activities such as real-life, hands-on skills training 

should be included.  

Educators can provide students with a pre-test to check their online learning ability before the 

class starts when dealing with relatively low learner control students. Next, instructors can 

instruct them to identify the learning and learning processes to meet their learning needs. 

Finally, lecturers can create a learning community through group discussions, experience 

sharing, and instant feedback to keep students interested. If students in their first year cannot 

manage their learning by themselves or are not able to learn if there is no direct (face-to-face) 

guidance from instructors, instructors are advised to organize and adequately re-design the 

course. Students may receive frequent reminders about the deadlines, requirements, and tests 

through emails or instant messages over cell phones. The students should be encouraged to seek 

assistance from lecturers during the learning process. While learning, instructors with students 

who seem easily distracted by other online activities are recommended to break down long 
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lessons into several online sessions, with short breaks in between. Another method is to 

incorporate a quick quiz at the end of each online learning session. This quiz needs to be made 

known to the students at the beginning of an online learning lesson to ensure students are more 

disciplined and focused. 

6. CONCLUSION 

Although the study has extended our current knowledge of practical-based online learning, 

several limitations should be addressed. Through a series of research conducted by scholars on 

online learning, it is understood that internet data and connectivity have become significant 

challenges for students to learn online, especially in rural areas. Therefore, further studies on 

online skills-based course challenges need to be conducted. Other aspects of online learning, 

such as the relationship of variables towards online learning efficiency, students’ assessments, 

and performance, should also be examined. Moreover, future researchers are encouraged to 

investigate students and instructors in different states or countries to generalize the findings to 

the broader community. It would be more noteworthy if future studies could conduct a cross-

comparison study between the various online learning platforms available such as Google 

Classroom and the Microsoft Teams. Other than that, a sequential pre- and post-study should 

be carried out before and after an online learning practical-based course. This could enhance 

our understanding about the effects of students’ online learning readiness on their performance, 

or the efficiency of teaching methods and materials provided to the students for skill-based 

online learning courses. 
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